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Background Information 

ÅJHLA results 84%, 77%, 79% - really?? 

 

ÅIPP students excluded from results 

 

ÅWhat is the real picture?  Accurate data required 

 

ÅAction Research ð Nancy Sparks and Schools 

Plus 



School Wide Results 

Å65% - 4% IPP 

 

Å40% - 0% Early 

 

Å29% - 20% Transitional 

 

Å31% - 80% Fluent 

 

 



Interventions 
Year One ð Action Research 

 

ÅDesigned 2 literacy groups for all early readers - 3-4 

hours of instruction per week  -one taught by our 

reading recovery teacher and one by our resource 

teacher. 

 

ÅDesigned literacy groups for all ANS transitional 

readers 3 hours of instruction per week (taught by a 

substitute teacher ðANS grant) 

 



Results 

Early Readers  

Group one  ð 100% of 
students showed gains with 
the average being 7 levels 
(reading recovery teacher) 

 

Group two ð 60% of students 
showed gains with the 
average being two levels  

Transitional Readers 

85% of students showed 
gains in their reading by 
moving to the early fluent 
level for instructional 
purposes 



What we learned: 

ÅStudents want to improve their reading 

 

ÅStudents feel most comfortable learning with 

others at the same literacy level 

 

ÅDirect literacy instruction works 

 

ÅQuality instruction makes a difference to student 

achievement 



SoéWhat should we do? 

ÅIF òWe are morally and ethically responsible 
to meet the needs of the students in our 
classrooms,ó Carol Olsen 
 

ÅTHEN  òWe need to tailor a system of 
delivery specifically for our students and not 
require them to fit into a norm,ó Anthony 
Muhammad 



Rethinking our Schedule 

Using our staffing allocations to improve 

student learning and close the 

achievement gap required us to schedule 

and think little differently 



Language Arts  

ÅEnglish classes (for English program students) will all 

be scheduled simultaneously 

 

ÅStudents will be split according to current reading level 

(early, transitional or fluent) with the early students 

being taught by the resource teacher 

 

ÅStudents will be assessed on an ongoing basis and data 

collected monthly 

 

ÅGroups are flexible  



Math  

ÅMath classes will all be scheduled simultaneously  

 

ÅTo start, students will be split according to 
current math level (early, transitional or fluent) 
with the early students being taught by the 
resource teacher 

 

ÅGroups are flexible - teachers will do a pre-test 
prior to each unit to determine groupings 



English / Math Classes Grade 9 

Å901 

Å902 

ÅFluent Teacher 

ÅTransitional Teacher 

ÅEarly Teacher (Resource) 



Where are we now?  Does it 

work? 

ÅData is based on our current grade 9 students 

 

ÅAction research conducted while students were 

in grade 7 

 

ÅStarted flexible groupings in grade 8 

 

ÅHave been taught using this model for a year 

and a half 



Grade 7 Literacy 

 

Å46% - 0% Early 

 

Å27% - 22% Transitional 

 

Å27% - 78% Fluent 



Grade 9 Literacy (January) 

Å14% - 0% Early 

 

Å14% - 1% Transitional 

 

Å72% - 99% Fluent 



ANS Student Literacy Success 

Å46% - 14% Early 

 

Å27% - 14% Transitional 

 

Å27% - 72% Fluent 



Non ANS Student Literacy Success 

ÅO% Early 

 

Å22% - 1% Transitional 

 

Å78% - 99% Fluent 



Other Successes 

Å50% of ANS Students were able to go up at least one 

level in their English Groupings 

 

Å41% of ANS students on full IPPs in grade 7 have been 

moved to partial IPPs and are experiencing success 

 

ÅAll but one of seven students on IPPs with behavioral 

outcomes have had the behavioral outcomes removed 

 



Student #1 
Continues to be an Early Reader and on a full IPP but still a SUCCESS ð 

look at the details: 

In grade 7 

 

Å Pshc.Ed. results placed him in the  

 1st %i ile cognitively and between 
the 1st and 5th %ile in all areas of 
reading and writing (grade 6) 

 

Å Full IPP with behavioral outcomes 

 

Å Office referrals and alternate 
placements daily 

 

Å Reading at a grade 1 level 



Currently in grade 9 

 

ÅFull IPP 

 

ÅNo behavioral outcomes 

 

ÅSignificant decrease in 

office referrals 

 

ÅReading at a grade 3 level 

(Please see Early 

handout) 

 



éand he wrote this poem: 
I don t understand: 

Why people fight 

Why people argue 

Why can t people just get along 

 

But most of all: 

Why people don t listen to one and other 

Why must people do the first thing that comes to mind 

Why people get mad so fast 

Why won t they just LISTEN to me 

 

What I understand most is: 

Why I love 

Why I cry 

Why I feel like flying away 

Why God put me here 

 

 



Student #2 
Early to Transitional 

Å In Grade 7 I wasnõt reading and writing at 
grade level and I didnõt like reading or writing 
because I found it difficult.  Last year I 
started working with Ms. Ferguson.  In my 
class there were five other students.  We all 
worked hard at reading better and improve 
are reading level and it worked.  Because now 
Iõm reading at a higher level.  I started out at 
a grade 1/2 level and now Iõm at a grade 
5/6 level.  By the end of the year I want to be 
at a grade 9/10 level.  I learned that I can 
learn if I try and that I am smarter then I 
thought. 

   

  Written by Deshea White 





 



Student # 3 

Early to Fluent 
In Grade 7 

ÅOn a full IPP 

ÅEarly reader 

ÅLacking in self confidence 

 

In Grade 9 

ÅOn an IPP for Math only and 
adaptations for other subjects 

ÅA fluent reader 

ÅTons of confidence in herself 
as a person and learner 



 



Mathmatics 

Å73% of ANS students are on a Math IPP 

 

Å8% of Non ANS students are on a Math IPP 

 

ÅANS students make up 28% of the grade 9 

student body but account for 85% of the Math 

IPP caseload. 



Grade 9 Mathematics Success 

Å91% of our IPP Math students showed 
measureable gains in number sense. 

 

Å66% of our IPP Math students moved up at 
least one level in the Prime in the area of 
number sense. (2 grade levels) 

 

Å58% of our students on an IPP for grade 9 Math 
will be recommended to come off an IPP and 
enrol in Essentials Math for grade 10. 



Behaviour ð Does it help? 

Å Flexible groupings make up 40% of instructional time and account for 14% 
of referrals.  28/194 

 

Å Student #1 ð In grade 7, in one month,  he was referred to the office 13 times 
for an alternate placement or in-school suspension.  This year in the first  5 
months, he was only referred 8 times.   

 

Å Student #2 ð In grade 7, in one month, he was referred to the office 16 times 
for an alternate placement or in-school suspension.  This year in the first  five 
months, he was only referred 2 times.   

 

Å Student #3 ð In the first 100 days last year he had over 100 office referrals ð 
this year, for the same time period,  he has had 32 office referrals and only 4 
from flexible groupings. 

 



Feedback from Staff: 

ÅAll teachers, but one, feel flexible groupings: 

 

ðHave had a positive impact on student engagement 
and achievement 

 

ðMade a positive impact on student discipline 

 

ðHave allowed them to improve the quality of their 
instruction and assessment 

 

 



What they are sayingé 

ÅòStudents are more confident and productive.  I find 
students more willing to take academic risks and more 
willing to tryó 

 

ÅòIt has been some of my most meaningful teaching, 
and with it (flex groupings) I have seen students 
connect, engage and genuinely care about school.ó 

 

ÅòThe flexible grouping model has given my students 
the confidence to actively participate in their learning 
without the fear of feeling stupidó 

 



ÅMy grade 7 students have often commented that they 

like how we group classes and that they feel they are 

learning, where as in the past, they didnõt or would 

often get in trouble.ó 

 

ÅòI have had to write so few disciplinary forms during 

my flex classes that even my students have mentioned 

it.ó 

 

ÅòStudents are rarely sent our of their ELA and Math 

classesó 

 



Soé. 

What did we learn? 



We learned that, 

 when we truly believe that it is our moral and 

ethical responsibility to meet the needs of the 

students who enter our school, and tailor a 

system of delivery to meet their specific needs, 

not requiring them to fit the norm, we will see 

gains in student achievement and we can start 

to close the gap. 



 



Questions??? 


